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Introduction

“It is possible that biculturals are ‘ethnocentric in two cultures,’ just as monolinguals are 
ethnocentric in one” (Byram, 2008, p. 72)


In recent years, terms such as “global citizens,” “cultural mediators,” and “international-mindedness” have been used with greater frequency. The events of September 11, 2001, and other terrorist attacks around the globe, have sparked national and international interest in individuals who speak more than one language and who can negotiate peace talks in areas of conflict. Technology advances have also contributed to the need for world citizens as the Internet has facilitate the internationalization of corporations and the formation of international market economies that previously had not existed. These corporations seek employees who can do more than speak a language proficiently. They need a workforce that can mediate and solve problems across borders. Many have realized that being bilingual and bicultural does not mean that one can serve as a cultural mediator. As Byram (2008) says, 


In most cases, bicultural people simply live with others through whichever of their cultural identities is appropriate. They might also be asked to mediate, to explain the relationships between two cultures they know, but this is an extra demand for them to become intercultural, and one they may not be able to make (p. 68).

How might educators respond to the call for global citizens?  Specifically, what role should language educators play in helping today’s language learners develop the knowledge, skills, and dispositions that are needed for intercultural communicative competence?  And, how might teacher preparation programs better prepare teachers, who may be bilingual but may not be intercultural, to do so? This is a thought-provoking introduction, but as a lead-in to your topic the last paragraph could use more development. The connection you make between “global citizenship” and teacher preparation programs is a bit rushed, with a lot of implicit argument packed into the one word “specifically.” Why are HS language classrooms a relevant place to address this issue? The bridge isn’t exactly out, but it needs more support. The details of intercultural competence can be saved for your conceptual framework.
Researcher Background

My interest in the topic of intercultural communicative competence and foreign language education is rooted in my own experiences as an adult language learner, a Spanish language teacher, and more recently my role as a language teacher educator. As an adult language learner, I became acutely aware of the relationship between language and power. The hegemony of dominant languages and cultures is not unique to the post-colonial Western educational system in the United States. While we remain preoccupied with the “English-only” movement, other countries, such as those found in South America, Asia, and the Middle-East, are struggling with their own issues of language and power. My experiences, both inside and outside of the Spanish language classroom, have helped me to realize that the presence of a dominant language and culture from Spain, and particularly Madrid, came at the cost of the marginalization of other Spanish/Hispanic dialects and cultures. I knew then that when I became a Spanish teacher, I would have to help my students overcome any biases they held towards Spanish/Hispanic cultures, so that they could see the value and beauty in each of them.


A few years after earning my undergraduate degree in Spanish, I enrolled in a graduate-level teacher licensure program. In my coursework, I learned about the changes that have taken place in foreign language education. First, new standards for language learners, for language teachers, and for language teacher preparation programs have been established. These standards have led to paradigm shifts in how languages are taught. In addition to these pedagogical changes, the language learners have changed. The seats in foreign language classrooms are no longer reserved for the academically gifted. Today’s language learners have diverse cognitive, linguistic, and cultural needs that must be effectively addressed by their teachers. Although I believed I was ready to meet the needs of today’s diverse language learners, I had no idea how to address the biases and stereotypes that many teachers hold towards the minority students in their classrooms. I had not previously experienced how these biases can greatly affect their behavior, their self-esteem, and their academic achievement. I learned very quickly that studying about culturally responsive pedagogy and actually employing critical theories in my own instruction were two very different things. I became very passionate about how language teachers can better accommodate the needs of the minority students in their classrooms. And, I wondered how using technology might facilitate that process. This passion led me to pursue a doctorate in multilingual/multicultural education.


As part of my doctoral experience, I have been able to teach courses in the very licensure program from which I graduated. However, just as the faces of foreign language learners have become more diverse, so too have the pre-service teachers who now occupy the seats in licensure programs. The current call for cultural mediators in response to national security threats has led to federal funding for languages that had previously not been offered. This has affected not only what languages are being taught, but who will teach these languages. In many cases, teachers of Chinese, Urdu, and Arabic are native speakers who have had little or not pedagogical training. Additionally, the use of technology has continued to impact how languages are taught and learned. Language teachers no longer have to rely on textbooks to teach the foreign, when they have the access to the world at their fingertips. With all of these changes, I wonder if I have been effectively preparing the foreign/world (FL/WL) language teachers in my teacher preparation classes for the realities of today’s language classrooms. Specifically, how well am I preparing them to teach for intercultural communicative competence?

Research on ICC and FL/WL Education


The realization of teaching languages for ICC began with the work of Byram and Zarate (1997), who sought to explain that language learning should include the ability to see the inter-relatedness between one’s own cultures and the cultures being studied. Building upon his collaboration with Zarate, Byram (1997) then developed his own definition of ICC that is based upon what he calls savoirs, or the attitudes, knowledge, and skills that one must acquire to act as a cultural mediator. There are five domains in Byram’s (1997) definition that I have included in Table 1. Table 1

	Domain
	Characteristics

	Attitudes

Savoir-etre
	A curiosity, openness and readiness to suspend disbelief about other cultures and belief about one’s own.

	Knowledge

Savoirs
	The knowledge of social groups and their products and practices that are present in one’s own country and in the countries with which one wishes to interact.

	Skills of Interpreting and Relating

Savoir comprendre
	The ability to interpret a document or events from another culture and the ability to explain it and relate it to documents or events from one’s own culture.

	Skills of Discovery and Interaction

Savoir apprendre/faire
	The ability to acquire new knowledge of a culture and cultural practices and the ability to operate one’s knowledge, attitudes and skills under the constraints of real-time communication and interaction.

	Critical Cultural Awareness/ Political Education

Savoir s’engager
	The ability to critically evaluate one’s own and other cultures in terms of their perspectives, practices and products.


In his latest work on ICC, Byram (2008) says that acting inter-culturally can be simple or complex, but as noted in the five savoirs, it requires more than acquiring language skills, which has long since been the focus of FL/WL instruction. 


Fox and Diaz-Greenberg (2006) have noted that the teaching of culture in the FL/WL classroom has been shadowed by the importance of teaching communicative language skills. They say that culture has often been reduced to teaching trivia about the food, fashion, folktales, and festivals of the target language cultures. In their qualitative study involving 22 pre-service FL/WL teachers enrolled in two different licensure programs, Fox and Diaz-Greenberg (2006) found that the dialogic approaches used during licensure coursework to facilitate the sharing of ideas about culturally sensitive pedagogy do actually transfer to the pre-service teachers’ instructional practices once they entered their own classrooms. 


In another recent study, Sercu (2006) used  Byram’s (1997) definition of ICC in her large-scale international study that included over 400 language teachers in seven different countries. She used a web-based survey and quantitative analysis to determine if FL/WL teachers themselves possess the knowledge, skills, and dispositions to serve as cultural mediators. Sercu says that we cannot expect language teachers to teach for ICC unless they have already developed it themselves. She found that while the teachers in her study self-reported that they had developed their own ICC, the cultural activities that the teachers reported using the most with their students were not consistent with Byram’s (1997) savoirs. Instead of providing the students with opportunities to think critically about languages and cultures, the teachers primarily taught culture by transmitting factual information directly to their students. Sercu speculates that this disconnection between what the teachers say they believe about teaching cultures and what they actually do in their classrooms might be related to the current environment that places more value on developing communicative competence and not necessarily the development of cultural mediators. 


The work by Byram (1997, 2008) on ICC in FL/WL education has sparked interest with researchers in FL/WL education. Yet there are still many unanswered questions. How well are today’s language teachers preparing their students to be cultural mediators?  Are they moving beyond lessons on cultural trivia in favor of teaching rich cultural lessons where they ask their students to think critically about the cultures being studied?  And, given that we are in the age of “digital everything”, how are they using technology to do so?

The Present Study

Based on my experiences, the recent research on ICC in FL/WL education, and the current call for language speakers who are able to serve as cultural mediators, I would like to focus my dissertation research on how teacher preparation programs can better prepare language teachers to teach for ICC. I also have an interest in the role of technology in the language classroom, specifically in the development of ICC. To investigate the intersection of my two areas of interest, I decided to do a small pilot study with five pre-service language teachers who have taken at least one of the licensure courses that I have taught in the last nine months. 


In the early stages of this study, I struggled to create a conceptual framework. Was I looking to understand the teachers’ self-efficacy for teaching ICC and their use of technology to do so?  Would they understand the term ICC?  And, what if they did not have access to technology in their current classroom?  After several iterations, I refined my research questions to the following list:

1. What beliefs do these five teachers hold towards culture?

2. How do their beliefs influence how they teach culture? What other factors influence this?
3. What beliefs do these five teachers hold towards technology?

4. How do their beliefs influence how they use technology in their teaching? What other factors influence this?
The Participants

The teacher- participants in my study were enrolled in the same teacher preparation program that I completed several years ago. They comprise a convenience sample as all five are my former students. They represent 3 countries and among them, they seek licensure in three different languages. Julie and Karen are Americans who have studied Spanish and French abroad respectively. Jane and Nancy are Chinese international students who are experiencing their first study abroad in the licensure program. Lisa was born and raised in Singapore. She is married to an American citizen and has been residing in the United States for the last five years.


The licensure program has two basic components. The first component is the 21-credits of coursework that prepares teacher candidates, often referred to as pre-service teachers, for their student-teaching internship. The second component is a six-credit student-teaching internship. This can be accomplished by either working with a cooperating teacher in a traditional 15-week non-paid internship or by doing a one-year “one-the-job” internship. To qualify for the one-the-job internship, the teacher candidate must complete all licensure coursework and must secure a full-time position in an accredited public or private school. The first year of the full-time teaching position qualifies for the student-teaching internship as the candidate is assigned to a university supervisor who evaluates and advises the candidate in accordance with state licensure protocols and standards.


With the exception of Julie, all of the candidates have completed their licensure coursework. Julie, who has completed about half of the required courses, took a full-time teaching position that began at the end of the summer. Because she did not finish her coursework before taking the job, she will not receive her license through the university’s licensure program. Instead, she will work under a provisional license that is sponsored by her school department. As a stipulation of her provisional license, Julie must complete her coursework over the next three years or she cannot apply for a full license. 



Of the five participants, Karen was the only one who was not teaching at the time of this study. She has completed all of her coursework but had to delay her student-teaching due to a new proficiency requirement. Of the remaining four participants, Lisa and Julie were completing their first year as full-time teachers and Jane and Nancy were completing their15-week student-teaching internships. I have provided the profiles of the five participants in Table 2. The names that I have provided are pseudonyms, but the rest of the information reflects the actual information of each individual.

Table 2

	Pseudonym/

Gender
	Age
	Nationality
	Language(s)

Taught 
	Study Abroad
	Prior Teaching Experience
	Current  Teaching Status

	Karen

Female 
	25
	American
	French
	France 
	4 months
	Student-Not Teaching

	Lisa

Female
	28
	Singaporean
	Chinese

English
	China

U. S.
	2 months
	Full-time, first-year teacher

	Jane

Female
	25
	Chinese
	Chinese
	U.S.
	2 months
	15 week Student- Teaching 

	Nancy

Female
	25
	Chinese
	Chinese
	U.S.
	2 months
	15 week Student- Teaching 

	Julie

Female
	37
	American
	Spanish
	Spain
	2 years, 

2 months
	Full-time, first-year teacher



It was not necessarily important that the participants have limited teaching experience for this study. In fact, as I was refining the focus of this study, I sent an email to three additional possible participants who were my classmates in the licensure program. All three have been teaching for at least two years. Unfortunately, due to scheduling conflicts I was not able to connect with these practicing teachers for this project. I do hope to include them in my future dissertation research.

Researcher Relationship to Participants

As I stated earlier, the participants in my study were my former students. I selected them because I thought they would be willing to discuss their beliefs and their teaching practices with me and because they consented to participate. The fact that my relationship with the participants began with me as their instructor helped me to gain access. But, it may have hindered their willingness to be open and honest with me. I was concerned that they would react to me as their instructor and provide responses that they thought I wanted to hear, which Maxwell (2005) refers to as a reactivity threat. To address this potentially harmful threat to the validity my data, it was critical for me to build a trusting, non judgmental relationship with my participants from the beginning of my study. (

To do so, I was careful to use the mode of communication that was most comfortable for each of my participants. For my international participants, this was primarily done via email or in Lisa’s case, meeting with her in person. For the two American participants, I began to correspond via email, but in Julie’s case, I called her on the phone at her request. Regardless of the mode of communication, I was careful to minimize my role as their former instructor while at the same time emphasizing my role as a former student-teacher intern who could relate to their current experiences. I made sure to share the nature and purpose of my study both verbally and in the written consent form that each participant signed. Most importantly, I explicitly stated that I believed that they were true professionals who had the best interest of their students in mind. My intent was not to shed a negative light on them or their teaching practices. Rather, it was to gain an understanding of the realities that they face in their daily instruction. The knowledge that I gained would be used to inform my own instruction as well as to frame my future dissertation research. I believe my efforts to establish a strong relationship with my participants was effective. Nevertheless, I remained aware of this potential threat to validity throughout the data analysis process. Nice discussion of your relationships with the participants.
Data Collection and Early Data Analysis

The primary source of data was a semi-structured interview that I conducted with each of the teacher-participants. Prior to conducting each of the interviews, I corresponded with each participant via personal email in order to set up a date and time that was convenient. As I noted above, I also used those initial emails to share the purpose and goals of my study and to build a strong relationship with each of my participants. I also attached the consent form to the very first email. I have provided the interview schedule in Table 3.
Table 3
	Participant
	Date of Interview
	Meeting Location
	Interview Length

	Karen
	10/08/08
	GMU Campus Library Meeting Room 
	16 minutes

	Lisa
	10/13/08
	My home
	22 minutes

	Jane
	10/15/08
	GMU Campus Library Meeting Room
	39 minutes

	Nancy
	10/20/08
	GMU Faculty Office
	21 minutes

	Julie
	10/22/08
	GMU Faculty Office
	35 minutes



Prior to the first interview, I created my interview questions. These can be found in Appendix A. I created these questions based on my four research questions and on what I had anticipated my participants would say. In the early stages of data collection, I had not realized the significance of Byram’s (2008) distinction between being bicultural and intercultural. Therefore, my initial assumption was that each of my participants had developed her own ICC through personal experiences and the licensure coursework. I expected to find that they would all place significant value on teaching target language cultures because they have been educated to teach and assess today’s diverse language learners according to the current sets of national and state FL/WL standards. I also expected to find that while some of my teacher-participants would provide clear evidence of teaching for ICC, other participants might have trouble transferring what they had learned and experienced during their licensure coursework into their teaching practices. My assumptions and expectations were based on my own personal experiences as well as the results reported in similar studies (Fox and Diaz-Greenberg, 2006; Sercu, 2006). 


As I prepared to conduct these interviews, I had not anticipated that in two cases, data collection would begin well before I asked my first question. Julie, one of the American participants who took a full-time teaching position before completing her coursework, asked me to call her to work out a time and place for out interview. We spoke for almost an hour. Our conversation was mostly about her initial struggles as a new teacher. I did not take notes during our conversation because I did not realize that data collection had begun. However, I did write a set of field notes immediately after our phone call. ( Julie shared her concerns and frustrations about classroom management, the program of study set by the county, the rigorous assessment policy of her department chair, and all the administrative responsibilities including software programs for which she had not received sufficient training. In some instances, she asked me for advice, but she mostly needed to vent her frustrations. So, I just listened and when appropriate, I shared similar issues and frustrations that I had experienced as a long-term substitute. I believe this conversation helped us to move beyond the instructor-student relationship, to one where Julie felt comfortable sharing the realities of her current practice.


The second instance of collecting data before the first interview occurred with Lisa. Like Julie, Lisa has just started a full-time teaching position with a local school department. We had scheduled her interview at my home because she lives nearby. She arrived with her computer and spent a full hour showing me the various technologies she has been using with her students. As I think back to this hour, I should have recorded it, but again I did not anticipate the time and detail that Lisa so willingly shared with me. I now believe that she did so because she thought that was the interview. When I said we should get started on the actual interview for the study, she seemed a bit surprised. But, I did not think anything of it at the time. I thought I had provided specific details about the study in my initial email and in the consent form. ( You can’t assume that participants will understand what you send or say in the way you do. This is something that I will have to reexamine before conducting future studies. After our interview, I wrote field notes on the hour that Lisa spent showing me her technology projects. I was truly amazed as she was using technologies well beyond what we had discussed in the classes I had taught.


My initial intent was to transcribe the interviews as they occurred. After conducting and transcribing my first interview, which was with Karen, I realized that I ran into a few problems with my transcription equipment. As a result, I was not able to transcribe the rest of the interviews as they occurred. I did not realize how important this is to early data analysis and how it would have helped me to make changes to improve my interviewing techniques and ultimately the data that I was able to collect. For example, after Jane’s interview, I realized that I should have been asking more questions about the teacher-participant’s language learning experiences. But, I did not truly understand the significance of asking these questions until I began to transcribe the remaining four interviews. 

Data Analysis 

Once I finished the transcriptions, I decided to begin with Karen’s and Lisa’s transcripts because I thought they contained the richest data. I read each one several times and began to see that my interview questions essentially yield responses in four broad categories: beliefs about culture; challenges teaching culture; beliefs about technology; and challenges using technology. Not surprising, since these basically map onto your 4 research questions & your interview questions. Using these four categories as the “big picture”, I began to write side notes using the participant’s own words in the margins of the transcripts. For example, on Karen’s transcript, I wrote things like “French newspapers more international minded” and “technology gives more control over their learning.”  On Lisa’s transcript I wrote side notes such as “culture should be integrated into a theme,” “technology motivates my students,” and “the kids do feel very proud.”  From these types of quotes, I created my first list of codes that can be found in Appendix B. Most of these codes are emic in that they represent the actual words used by the participants. 


As I continued to code my interviews with Jane, Julie and Nancy I wrote notes and questions all over my coding sheet as well as in the margins of the transcripts. I realized during this stage that the spoken English of the three international participants would probably not be comprehensible unless I edited it, in some cases quite extensively. To ensure that their voices are still represented in these edited texts, I have elicited their feedback via email. 


After coding all the transcripts with my first set of emic codes, I realized that I was seeing things that did not fit my four categories. ( Why were these teachers using technology?  Was it to give students the opportunity to think critically about the target language and cultures as I had hoped to find? Or was it to help them develop the four skill areas of reading, writing, listening and speaking as indicated by Karen?  Was it to improve the students’ technology skills as noted by Lisa?  Or, was it to address a classroom management issue as stated by Jane? Or was it to provide interesting lessons on the language and culture as indicated by Nancy and Julie?  And more importantly, how did the teacher’s backgrounds connect to their beliefs about culture and/or their cultural lessons?  I wrote “latest emerging theme: personal experiences as a language learner” on the coding sheet and decided it was time for me to look at the data in a different way. (

I created a data matrix using excel that was based on my initial four categories and emic codes. But I extended the codes to include new categories related to the participants’ personal language learning experiences and their specific reasons for using technology in their lessons. I listed each participant on the vertical axis and all of my subcategories/codes on the horizontal axis. Using this spreadsheet, I was able to cut and paste evidence from each of the participant’s interviews and type in evidence from my hand-written field notes under each subcategory. As I continued this process, I also began collapsing and combining codes that overlapped. In the process, I shortened some of my previous emic codes to etic subcategories. I’m not clear what you mean by this, or what you did. How did the codes become etic? This isn’t a matter of the label you use for the concept, but of whether the concept represents the participants’ own perspective. This matrix allowed me to see chunks of data through a new lens and greatly helped me to think about emerging themes and potential connectors between them. Nice strategy and presentation of this.
Findings


When I first conceptualized this study, I had intended to use Byram’s definition of ICC and his five savoirs to analyze my data. I anticipated that some of my participants would be successfully teaching culture for ICC while others struggled to create cultural lessons that went beyond the traditional transmission of cultural facts from the teacher to student. I expected them to discuss dominant and marginalized cultures and how they would teach these to their linguistically, cognitively and culturally diverse language learners because they had learned this in their licensure coursework. I had also assumed that some of my participants might have difficulty transferring their personal experiences with culturally sensitive practices from their licensure coursework to their actual practice, as I had learned first-hand that applying critical theory to classroom practice is a challenge. Based on these expectations, I wrote both my research and interview questions. 


I did not expect to find that almost all of my participants were still grappling with the purpose of teaching the target language cultures to their students. I had not thought about how their own language/cultural learning experiences might influence what they do or don’t do in their classrooms. For example, did Lisa understand that she should be teaching more than just the dominant culture?  Would Nancy give her students the option to construct their own knowledge of the target cultures even though her own language learning experiences did not include cultural studies?  And I most certainly did not think about the conflicts that these teachers would experience as a result of the disconnections between what they learned in their licensure coursework and the realities they faced in today’s FL/WL classrooms. Yet this is what has emerged from the data. I had to put aside my expectations and assumptions and listen to the voices of my participants. (

Two themes that explain what is going on with the participants in my study are disconnection and dissatisfaction. In my ongoing analysis, I noticed that with each of the five teachers in this study, there was a disconnection between their prior language learning and cultural experiences and their current knowledge and beliefs about the methods and technologies that they should use in their cultural lessons. The theme dissatisfaction refers to internal sources such as their feelings about their teaching practices and/or the restrictions they felt had been placed upon them by external sources, such as time, and flexibility with the curriculum. In the case of Nancy and Jane, these external sources also included the cooperating teachers’ beliefs and attitudes towards culture and technology. For example, they both stated that culture is an important part of language learning. But, Jane and her cooperating teacher struggled to find time to teach cultural lessons and Nancy and her cooperating teacher disagreed on the role that culture should play in their lessons.


I also had to consider that some of these conflicts might be taking place subconsciously. For example, Lisa did not seem to be as comfortable discussing culture as she was about discussing her use of technology. Her follow-up email to me showed that the interview left her with many unanswered questions. Jane shared her frustration regarding her experiences learning English in China. But, I am not sure that her frustration developed in China as it seems to have emerged during our interview when she described her first few experiences in the U.S. Also, as Julie struggled to give me concrete examples of how she would like to teach culture, I wondered if she were still in the process of developing her own ideas about teaching culture. To explore these themes in more detail, I looked at each participant separately.


Julie. A non-native speaker of Spanish, Julie began to study the language in high school, over 20 years ago. She said that it was her favorite subject and that it was the subject that came easiest to her. She noted that as she was learning the language, the majority of the cultural lessons were limited to short readings in the textbook. When I ask her about her own teaching of culture, she said:


I still feel like it’s not presented in a way that communicates to the students how important it is. Like it’s almost, it’s almost still like the fifth wheel after the reading, writing, the listening, and the speaking. Then it’s culture.

Interestingly, she referred to “it not being presented” which I took to mean the presentation of culture in the textbook that she was using to teach.  But I also felt like there was a hidden double meaning. It was as if she were talking about the textbook and her teaching at the same time. This hunch became a little clearer as Julie and I discussed the challenges for teaching culture and the availability of resources. She said:


It’s a new textbook adopted by the county. Each chapter is a different country, so, if it is time to talk about Costa Rica, I can use that [in the textbook] just as a springboard. Okay, now I need to go research. You know, what are some of the things that I can get the kids to do with this?  Culture is definitely going to be a part of each unit. But I am just not sure yet how I am going to go about teaching it.

My speculation is that Julie is not completely satisfied with how she was teaching and assessing culture. Her dependence on the textbook could be related to her experiences 20 years ago as a language learner. But, it could also be attributed to the fact that she is a first-year teacher. She stated that time was an issue because she had to follow a program of study from the county, to give quizzes in every class on either grammar or vocabulary as per her department chair, and she was still learning how to use technology in her lessons. 


Here dissatisfaction was also evident in her beliefs about technology and her ability to use it in her classroom.  When I asked her about the role of technology in her teaching, she said that she believed it would enhance her cultural lessons. Her frustration with the quality of technology training she has received as a new teacher seemed to be a strong external factor contributing to her use of things like PowerPoint with her students. In addition to her perceptions about the technology training, she noted that time was another issue. She said that she was sure that cultural resources, such as music and videos, were available, but she has not had the time to locate them and figure out how to use them with her students.


Lisa. Since beginning her first year of teaching in late August, Lisa has been able to use several new technologies with her high school Chinese level one classes. As I read across Lisa’s interview clips using the data matrix I began to speculate that Lisa’s was still uncertain of the purpose of teaching culture and the role that she should play.  She seemed to be very comfortable when the topic was technology, but as our conversation shifted to culture, she became more tentative in her responses. For example, when I initially asked Lisa about culture in our interview, she said:


It’s very important. I think that culture should be integrated all the time, into a theme or a lesson. But, it is not just a history lesson. It is not that you have to teach the past. What is the current culture?  What is popular, you know?  

Later in the interview, when I asked her to share some challenges she has faced when teaching culture, she stated that it has not been easy to show her student that there is “no right and wrong because of culture.”  She said that “through speaking the language I am helping them to open their minds and to see the world.”  But when I probed her about how she might teach the different cultures where Chinese is spoken she said:


For me, I think we need to start with the standard culture of China, which starts with Beijing. This is because Beijing represents the culture of China…There are so many teachers for example, who teach Spanish or another language, but they are not from Spain or that place. Personally I think we have to standardize the culture especially when you are teaching level one. Or, else the students will become very confused. 

In the various licensure courses that Lisa has taken, there is a strong emphasis placed on standards-based teaching. The field of foreign/world language instruction has a set of national standards that are referred to as the Five Cs—Communication, Connections, Comparisons, Cultures, and Communities. The standard for “Cultures” states that language learners should gain an understanding of the relationship between the products, practices and perspectives of the cultures being studied. Would Lisa’s beliefs about teaching a standardized culture meet this standard?  Perhaps like Julie she is trying to resolve a conflict between her prior beliefs regarding culture and what she has learned during her coursework. In a follow-up email, she wrote:


I would like to let you know that your interview question about “culture” has prompted me to reflect about my teaching, thank you (. I am now integrating culture (products, practices, and perspectives) in almost every lesson. This approach often triggers the curiosity and interests of my students and I think this approach has opened their minds to viewing things with different perspectives. However, I think it is really important for the teacher to stay neutral and respect different views, especially in cases where she may have to explain complex issues.

As with Julie, I believe that Lisa was not completely satisfied with her approach to teaching culture and has made a rather significant effort to change. By stating the terminology from the Cultures standard, I think that Lisa is beginning to figure out how to apply what she learned in her coursework to her teaching practices.

Jane. Jane was half way through her 15-week student teaching internship at the time of our interview. The first evidence of disconnection and dissatisfaction came during Jane’s description of her own learning experiences. When I asked her to think back to her English language learning experiences in China, she says that she was studying vocabulary and she did not know why. She grew more emotional as she spoke about her first experiences in the U.S. last January.  She said she was afraid to use the phone to call the bank or to inquire about apartments. She noted that after 10 years of studying English in China, she could not communicate on even the most basic level.  Initially, I thought her frustrations learning English developed while she was studying in China. But it does not make much sense to me that she would choose to study English at the university if she did not enjoy it. I think a more likely explanation is that she realized her inability to use English last January, when she first arrived in the U.S.
 Jane empathically stated that she does not want her students to have the same kind of experience learning Chinese. She said


I want my students to know how and why they are learning Chinese. I want them to actually learn how to use it so that they can actually use the language and culture to communicate with somebody in the future…I am hoping my students can learn some basic skills so that when they go to China, they can find a place to live or find a restaurant where they can eat.

Jane’s conflict between how she learned English and how she would like to teach Chinese becomes more complex due to the classroom management issues that she and her cooperating teacher were having. She said that they discussed the fact that they would like to have student-centered activities, but the students were not behaving and paying attention during instruction. When I asked her about her own classroom experiences back in China she said


In my experience [in China], we followed the rules. We were not allowed to talk. The whole class was very quite whenever the teacher was giving instructions. I don’t know much about the classrooms now. I am curious to see if they have made any changes because we had a very teacher-centered classroom. 

Jane noted that she sees the benefits of both teacher-centered and learner-centered instruction. When I mention how hard it is to strike a balance between the two, she readily agrees. 


The classroom management issue also affected Jane’s beliefs about technology. It seemed that whenever there was a technology glitch, Jane could not keep her students engaged. There were also times when the students became so engrossed in the technology, that they lost interest in the content that Jane was trying to teach. When I asked her if she had been able to teach any cultural lessons with her students, she said that there was one that she had done recently on the Mid-Autumn festival, but, it was difficult to find time and follow the required curriculum.



It was difficult for me to speculate what was really going on with Jane regarding her beliefs about culture and technology and how she might use technology to enhance her cultural lessons. I think that the role of the cooperating teacher is something that I had not considered beforehand. However, I do think that Jane was not completely satisfied with her teaching and that this dissatisfaction may have been due to the conflicts between her experiences in a teacher-centered classroom back home in China, and her current desire to use student-centered activities.


Nancy. The conflicts or disconnections that emerged from the interview with Nancy were a little more difficult to identify. I think that this is partially because Nancy was more reserved than the other participants. In our conversation about her experiences as an English language learner in China, I found she and Jane shared similar stories. They were both required to learn English as a compulsory course and later went on to study it at the university. Nancy said that she does not remember any focus on culture when she learned English. Their instruction focused mostly on how to pass exams that contained sections for grammar, vocabulary and reading comprehension. She stated that teaching culture is essential but, I wonder how her own learning experiences might influence her instruction.


As with Jane, Nancy does not have her own classroom. She said that she and her cooperating teacher have disagreed on the role of culture and the use of technology. Nancy noted that her cooperating teacher does believe in teaching a lot of the Chinese culture because it is more important for the students to do well on exams. And, though there were eight computers and Smart Board technology in their classroom Nancy said that her cooperating teacher did not like the technology, so she was not allowed to use it during her internship.  Regarding her beliefs about the role of culture, Nancy said


I think the most important thing to do is to let them know the culture. Let them come to love the culture. Then they can study for the rest of their lives on their own. Not just to pass certain tests.

When I asked Nancy about her beliefs regarding technology, she said that although younger students sometimes become distracted by the technology, it can be a great tool to engage older students. On her final day of teaching at the high school, her cooperating teacher allowed her to use an interactive PowerPoint game. Nancy said that afterwards one student commented that he wanted to use technology in every class because it makes learning easier. She said that she was “really moved” by this student’s reaction because he was generally a student who never really paid attention in class.  She said that after this experience, “I will use technology everyday, every class.”


I think the biggest conflict for Nancy, was the use of English to teach culture, especially with beginning language learners. She stated, “I think my problem is to find a fast way to balance this. How do you use Chinese to teach Chinese culture?”  She noted that she believes she has to provide a Chinese environment for her students. She said “I have to use Chinese, even if they don’t understand.”  Then a few sentences later she stated “I sometimes prefer to use English to make sure they understand because they are high school students.”  The use of English in the FL/WL classroom has been a controversial issue.  It is also one that all five participant-brought up during their interviews. What is the best way to teach culture to beginning level language learners in a way that allows them to think critically and use the target language?  This is not an easy question to answer.


Karen. My findings based on Karen’s interview were a bit different from the other participants. Karen was the only participant who was not teaching the time of this study. Therefore, her answers were based on the experiences she had two years ago as a long-term substitute French teacher. 


In my opinion, Karen’s beliefs about culture were closer to ICC than any of the other participants. She was the only teacher to use words like “global citizen” or “internationally minded.”  She said that “you cannot separate language from culture” and that “you have to do more than just the day-to day, how they eat and what they wear kind of thing.” But, some of the sample lessons that Karen said she has used as a substitute teacher were more about developing speaking, reading and writing skills, and less about developing the knowledge, skills, and attitudes that Byram (1997, 2008) suggests are necessary if language learners are to become cultural mediators.  For example, she spoke of one lesson she used with beginning level French language learners. She gave them French newspapers with articles about U.S. events. In her opinion, 


French newspapers are much more international-minded and so you can get stuff about the US goings on in the world and have them read about their own country in the target language. 

But when I probed a bit more on how she constructed the lesson, she said she had the students work in groups to translate the text. I thought she would have asked her students use the text to make comparisons between how the French and the U.S. report news. Instead, she said


I know it is grammar-translation method which is a little out-dated, but I like having my students work cooperatively to try to translate a document just for general meaning. If they use cognates and if they thing about things in a different way, then they can understand a document that a native speaker would read. And this would help their confidence a lot.”  
So, while her ideas seemed more in line with ICC than the other participants, she also demonstrated evidence of disconnections. And, I cannot ignore the fact that Karen was not teaching at the time of our interview. I am left wondering how her beliefs about teaching culture and the use of technology to do so will influence her student-teaching next semester.
 
As I reflect back to my initial research questions, I recognize that my initial assumptions about these five participants differ from what has emerged from the data. I thought that I would begin by looking for evidence that they were teaching for ICC, but I found that it was too difficult to apply Byram’s five saviors to my data analysis. I realize now that I first needed to gain a deeper understanding of how these teachers formed their beliefs about the role of culture in teaching and learning languages. I also needed to learn about the internal and external factors that affect their ability to teach culture and to use of technology to do so. I believe that the knowledge that I gained from the initial analysis will help me extend my data analysis using Byram’s savoirs. This is because I now have the ability to connect any future findings to those I have outlined above. You realization of how your initial assumptions were off base is excellent, and your profiles of each teacher are insightful and well presented, but you need to then pull these individual analyses together and draw some overall conclusions about these teachers’ views and how they shaped their teaching. The themes of disconnection and dissatisfaction seem plausible, but it would help to have a cross-case analysis to better support these. For example, you could have said more about the factors that inhibited these teachers’ teaching of ICC, and the role these played in creating disconnection and dissatisfaction.
Limitations


There is always the possibility that my interpretations of the data are wrong. This is true for any research. To address this catastrophic reality, I looked at two potential threats to validity: reactivity and self-reporting bias. My first concern, which I have already noted, was the possibility of reactivity. When I asked my participants about their beliefs regarding technology and culture, I received answers that were alarmingly familiar. I had to remember that my relationship with my participants started as their instructor. I wondered if some of their positive responses regarding culture or technology were less about their own beliefs and more about what they thought I wanted them to say. For example, when asked what she thought about the role of culture, she said:


You can’t separate language from culture. I mean, you have to hook students into the language. That is by teaching them the culture which is more then the day to day you know… what they eat and what they wear kind of thing. You have to really get in to the way that these people think and why their customs became the way they are.

And when I asked Lisa about the role of technology in her teaching, she responded with:


Ohhh, I cannot live without technology. Using technology really motivates my students. Some are not very familiar with it, but after they continue to practice, they see that it is not that difficult. It is their product and once I put their work up on my website to showcase it, the kids do feel very proud.

I want to openly state that I do not feel that my five participants have intentionally been untruthful. Nevertheless, I knew that in order to use their statements to support my findings, I would have to provide evidence through the examples that they gave in their interviews and in my field notes. 


There was clear evidence that Lisa cannot live without technology. Before our interview, she spent close to an hour providing me with more than enough evidence that technology has been a significant part of her teaching. The same is true for Karen. There was evidence throughout her transcript of how she provided her students with opportunities to explore French cultures. Yet, I had to wonder if I could still be wrong about Karen. After all, her examples of cultural lessons did not necessarily provide her students with critical thinking opportunities to “get into the way that these people think.”


The idea of self-reporting bias came up during our class discussion on validity threats. I knew that my study was at risk for reactivity, but I thought that I could address this by looking for evidence that matched my participants’ beliefs with their practices. What I had not considered was the possibility that some of their beliefs and practices may not match due to self-report bias. For example, as I looked for evidence that supported Karen’s beliefs about culture, it was very possible that what she said she did during her substitute teaching would not match her beliefs. However, this may not be a simple case of reactivity, but rather the psychological necessity for her to believe that what she said she did in her classroom was actually consistent with her beliefs. The technical term for this called “cognitive dissonance.”  With this in mind, I had to carefully consider whether or not there was an issue of cognitive dissonance or a true case of self-report bias. I found that any inconsistencies in the data were related to cognitive dissonance. Had I still been suspicious of self-report bias, I would have contacted the participant with follow-up questions. Nice analysis.
Reflections

My first experience as a qualitative researcher can be summed up in one word: torture. ( I thought about not using such a strong word, but even as I try to write this reflection, I am tortured by my findings and limitations.  I cannot seem to shake this feeling that I made too many mistakes and bad decisions to salvage any realistic interpretations.  I finally locked the data files that had all my written notes in the trunk of my husband’s car before he left for work. ( Even though I still have clean versions of the data on my computer, I feel like now that they are out of the house, I can finally work on my reflective thoughts.


This experience has been a very sharp learning curve for me.  I made typical novice mistakes, such as not asking follow-up questions during or after an interview, not realizing that data collection can and does begin before the first interview, and not transcribing each interview as it occurs, that will most certainly help me improve my technique as a qualitative researcher.  I also learned that I should seek more opportunities to involve my participants in the research process.  I saw first-hand with Lisa that in qualitative research, the researcher is the tool, and the study is the intervention (Maxwell, 2005).  But I think what I learned the most from this project is that I must be flexible with my ideas from the very beginning. ( I was so determined to tie ICC to technology that it was almost impossible to conceptualize my study.  My inability to refocus my research on ICC and drop the technology piece plagued me throughout the rest of the semester.  I believe that had I dropped technology from the fold, I would have been a more effective data collection tool.


Even with the sharp learning curve that I experienced as a novice qualitative researcher, there were several things that I did learn from my five participants. By experimenting with different types of qualitative data analysis, I have been able to gain a clearer understanding of how these five participants formed their individual beliefs about culture. I had not considered the importance of their language learning experiences when developing my research questions. I now realize that in order to apply Byram’s definition of ICC to a study such as this, I must be able to connect those interpretations to a larger context.  I also learned that there were several internal and external factors that affected how these teachers taught culture and implemented instructional technology.  So, even with my self-inflicted torture, and all of my novice mistakes, I think it is very possible to use ICC and FL/WL education as the topic for my dissertation.
Melissa:

This is a very thoughtful presentation of your study and your reflections on this. I particularly liked your discussion of your relationships with the teachers, the interviews, your analysis strategy, validity issues, and your final reflections. (I’m sorry the process was so painful; is there anything I could have done to prevent this?) Your conclusions seem to me to be on the right track; I only felt that the overall (cross-case) analysis needed more development; it feels like this section ends right when you could have pulled the previous material together. But I think this was an excellent use of the project as a pilot study for your dissertation.
Grade for report: A

Grade for course: A
References

Byram, M. (1997). Teaching and assessing intercultural communicative competence. Clevedon, England: Multilingual Matters.

Byram, M. (2008). From foreign language education to education for intercultural citizenship: Essays and reflections. Clevedon, England: Multilingual Matters.

Byram, M. & Zarate, G. (1997). Definitions, objectives and assessment of sociocultural competence. In Council of Europe Sociocultural Competence in Language Learning and Teaching (pp. 7-43). Strasburg: Council of Europe.

Fox. R.K., & Diaz-Greenberg, R. (2006). Culture, multiculturalism, and foreign/world language standards in U.S. teacher preparation programs: Towards a discourse of dissonance. European Journal of Teacher Education, 29(3), 401-422.
Maxwell, J.A. (2005). Qualitative Research Design. Thousand Oaks, CA: Sage Publications.

Sercu, L. (2006). The foreign language and the intercultural competence teacher: The acquisition of a new professional identity. Intercultural Communication, 17, 55-72.

Appendix A

Teaching Intercultural Communicative Competence in the World Language Classroom and the Role of Technology
Interview Questions
1. Let’s begin with why you became a FL/WL teacher.  Could you tell me about what led you to this profession?  

2. Just to clarify (if this info has not been given in prior responses): What language(s) do you teach?  How long have you been teaching?

3. Do you currently hold a teaching license for FLs/WLs?  Was that license done through your school department, or did you complete a licensure program at a university?  

4. What levels do you teach or have you taught in the past?  What is your favorite level to teach?  Could you tell me why you enjoy teaching that level? 

5. Could you talk a little about your thoughts about the role of culture in your teaching?  

6. What are some of the target cultures that you teach?  Could you tell me how you usually teach your students about the cultures of the target language?  Perhaps you could share a few of the projects or assignments that seemed to work really well.  Why do you think they worked well?

7. What are some of the challenges you face in teaching students about the target cultures?  Could you talk a little about how you have been able to overcome these challenges?

8. Could you talk a little about your feelings towards the use of technology in your classroom?  

9. Could you tell me about the different ways that you use technology in your instruction (what types of technology and how are they used)?  Why do you use technology in these ways?  

10. What are some of the challenges you face in using technology in the classroom?  Could you share some of the ways you have been able to overcome these challenges?

Appendix B

Codes
	Culture
	Technology

	Motivate Students              MOTC

Integrate Themes               INTTH

Integrate Grammar            INTGR

Cultural Content:

History                                         HIS

Festivals, Food                            4FS

Artifacts                                       ART

Make friends/communicate         FRIEND

Open their minds                         OMIND

Know what to do/social norms    SOC

Pop culture                                   POP

Give them world view                 WLDVW

Make them sensitive                    SEN

Need to standardize content         STDCUL

Future use of culture knowledge  FUTURE          

To avoid culture shock                CSHOCK

Tap into Ss cultures                     STUDCUL

Challenges:

No time in program                        CHC-TM

Need to find materials/resource     CHC-RS

Teacher not familiar with culture   CHC-TK


	Motivate Students                        MOTT

Student Knowledge:

Don’t know how to use                STKWLO

Are able to help teacher               STKWHI

Student Access to Technology:

Don’t have at home                      ST-NOPC

Teacher Knowledge:

Need training                                NEEDPDT

Really like training                       HAVEPDT

Instructional Technology:

Teacher instruction (ETIC)            ITTCH

Teach Ss to learn tech                    ITLRN

Technology Used:

PowerPoint                                     PPT

Internet                                           INRNT

DVD Video                                    DVD                                  
Audio CD                                       CD

Audacity                                        AUD

Photo Story                                    PHST

Multimedia CD-ROM                   MMCD

LCD Projector                               LCD

Challenges:

Time to learn technology              CHT-TM

Need more tech (resources)          CHT-RS

Technology doesn’t work/fails     CHT-FA

	
	


	Teacher Background

	Multiple Languages Spoken                       ML

	Travel Abroad                                            TRV

	Lived Abroad                                             LIV

	Classroom teaching experience                  CLASS

Tutoring                                                      TUTOR

Internship                                                    INTERN

	Graduate School Coursework                     GSE

	Technology Training                                   PDEV

	Personal experience learning language       TLL

	(Teacher as Language Learner)








